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    Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name English Martyrs Catholic 
Primary School 

Number of pupils in school  214 

Proportion (%) of pupil premium eligible pupils 17% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021 - 2024 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Elizabeth Petras 

Pupil premium lead Claudia Paterson 

Governor / Trustee lead Declan Kingsley-Walsh 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £45,555 

Recovery premium funding allocation this academic year 
£4495 

£145 per pupil 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£50,050 
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Part A: Pupil premium strategy plan 

Statement of intent 

 

It is our belief that all pupils in receipt of pupil premium can and should achieve as well 

as their peers with the right support.  Our intention in this strategy is to ensure that this 

happens, by correctly identifying barriers to achievement, and evidence-based support 

to remove or ameliorate these difficulties.   

In order to best support the most vulnerable pupils, we will consider first the nature of 

their difficulties by taking a holistic view each child identified, and in term assessing 

trends of need across all pupil premium children. 

At the heart of any strategy for pupil attainment must always be high quality daily 

teaching in classrooms for all pupils.  We have high expectations of all staff, and in 

term all pupils, in line with our school goal of nurturing curiosity, aspiration and 

engagement in learning.  We closely monitor the quality of classroom teaching to 

ensure that it meets this ethos.  

All aims outlined in this plan are underpinned by both a deep knowledge of the barriers 

faced by our most vulnerable children, and analysis of attainment, attendance and 

other relevant data to identify trends.  Similarly rigorous is our use of evidence-based 

strategies to support progression, attainment and engagement for all.   

We acknowledge the impact of the COVID-19 pandemic, and the disruption to 

children’s education.  This statement forms an integral part of our recovery strategy, 

notably in additional funding allocated to provide small group intervention for vulnerable 

pupils in the key area of early reading, as well as to help fill gaps in knowledge for our 

older pupils before they move on to secondary education.   

Ultimately, we aim to: 

• Know our pupil premium children, their potential, and barriers they face, well, 

and respond quickly to their strengths and needs. 

• Be guided by best practice, using evidence-based strategies to secure the best 

outcomes. 

• Make the achievement of the most vulnerable the responsibility of all in the 

school, and ensure that all staff have equally high expectations of these pupils. 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 A significant group of pupil premium children also have SEND/EAL/more 
complex needs, including a growing number with SEMH needs.  27% of pupil 
premium pupils are also on the SEND register, compared to 14% across the 
whole school population.  This impacts on overall rates of progress and 
attainment, and in some cases attendance.  These pupils require high levels of 
support, often involving external agencies and including Early Help.   

2 Attainment in reading and writing for pupil premium children in EYFS/KS1 is 
frequently lower than for non-pupil premium children.  Assessments and staff 
observations indicate that they start school less well prepared, and require 
more support with phonics to meet the same levels.   

3 Speech and language is a barrier for some pupil premium children.  Staff 
observations and assessments demonstrate that they are more likely to have 
difficulties with their understanding of and use of language on starting school.   

4 Assessments demonstrate that pupil premium children are less likely to 
achieve to the highest levels compared to their non-pupil premium peers. 

5 An increasing number of pupil premium families are struggling to meet the cost 
of uniforms, extra-curricular activities and school trips; school needs to 
intervene to meet these costs as needed to ensure that children are not 
excluded or made to stand out from activities that will benefit them.   

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Pupil premium pupils with additional/more 
complex needs receive appropriate 
intervention and support matched to their 
needs, including those with SEMH needs. 

• Performance improves due to 
targeted support and 
interventions 

• Pupils with SEMH needs improve 
on THRIVE assessments of their 
wellbeing, and are referred 
quickly to external services for 
support as needed 

Pupil premium pupils in EYFS/KS1 close 
the gap with peers in reading and writing, 
thanks to timely, high-quality phonics 
intervention, and high-quality early 
reading experiences. 

• The percentage of pupil premium 
children passing the phonics 
screening check is at least in line 
with that of non-pupil premium 
peers. 
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• The percentage of pupil premium 
children achieving age expected 
standards in reading and writing 
at KS1 is at least in line with that 
of non-pupil premium peers. 

Pupil premium children with below age-
expected communication skills receive 
appropriate intervention to close the gap 

• Pupil premium children with 
communication difficulties are 
identified quickly on starting in 
Reception 

• Timely intervention supports 
these children to close the gap 
with their peers. 

The number of pupil premium children 
achieving the highest standards increases 
so that it is in line with that of non-pupil 
premium children 

• The percentage of pupil premium 
children achieving greater depth 
in each class is in line with that of 
non-pupil premium children 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £3217 

Activity Evidence that supports this approach Challenge 
number(s
) 
addresse
d 

Trauma 
Informed 
School 
training to be 
completed by 
all staff, to 
best support 
the needs of 
pupils with 
SEMH 
difficulties. 

A whole school understanding of the impact of trauma 
will help staff to best support wellbeing: 

 

https://www.gov.uk/government/publications/mental-
health-and-wellbeing-provision-in-schools 
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Whole 
teaching staff 
trained on 
new Little 
Wandle 
phonics 
programme 
to ensure 
fidelity and 
consistency 
of provision, 
and the new 
Reading 
Framework 

Rigorous adherence to a SSP programme is the gold-
standard of early reading teaching: 

 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/phonics 

 

https://www.gov.uk/government/publications/the-
reading-framework-teaching-the-foundations-of-literacy 

 

2, 4 

STS service 
commissione
d to support 
staff in their 
understandin
g of the 
needs of 
children with 
SEND who 

In order to teach pupils effectively, staff have to start 
with a thorough understanding of needs and strengths, 
and work with other agencies as needed, as part of an 
‘assess, plan, do, review’ cycle: 

 

https://www.gov.uk/government/publications/send-
code-of-practice-0-to-25 

 

1 

https://www.gov.uk/government/publications/mental-health-and-wellbeing-provision-in-schools
https://www.gov.uk/government/publications/mental-health-and-wellbeing-provision-in-schools
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
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also qualify 
for PP.   

Teaching 
assistants are 
trained on 
delivering the 
Speech and 
Language 
Link 
intervention 
as needed  

Effective oral language interventions can support 
children to close the gap: 

 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/oral-language-
interventions 
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £43535.88 

Activity Evidence that supports this approach Challenge 
number(s
) 
addresse
d 

Staffing for 
Reception/KS
1 is prioritised 
when phonics 
and reading 
are being 
taught, 
allowing for a 
small group 
tuition model. 

Smaller groups allow for more highly targeted 
teaching, and greater frequency of sessions for each 
child: 

 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/small-group-tuition 

 

2 

Intervention 
for phonics to 
happen daily 
for children at 
risk of falling 
behind 

The vast majority of children can ‘keep-up’ with the 
phonics programme, provided the correct support is 
offered: 

 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/phonics 

 

https://www.gov.uk/government/publications/the-
reading-framework-teaching-the-foundations-of-literacy 

 

2 

Tutoring 
provided for 
Year Two as 
part of 
COVID 
recovery 

Short term tutoring can help close the gap.  Phonics 
success is key to this: 

 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/phonics 

2 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
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programme, 
to minimise 
impact of the 
pandemic, 
and ensure 
that they 
have the 
phonics skills 
needed for 
success in 
KS2.   

 

https://www.gov.uk/government/publications/the-
reading-framework-teaching-the-foundations-of-literacy 

 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/small-group-tuition 

 

Speech and 
Language 
Link 
intervention 
provided for 
children with 
identified 
need 

Short term oral interventions can have a significant 
impact on attainment, especially in reading: 

 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/oral-language-
interventions 

 

3 

Pupil 
premium 
children with 
the potential 
to achieve 
the highest 
standards are 
challenged 
and 
supported to 
do so through 
effective 
intervention 

Small group tuition can more closely meet the 
knowledge gaps that are a barrier: 

 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/small-group-tuition 

 

4 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £12514.77 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

THRIVE 
approach 
is further 
embedded 
across 
school, 
with a 
dedicated 
THRIVE 

Supporting children’s wellbeing is critical to ensuring 
success: 

 

https://www.thriveapproach.com/about-thrive/impact-of-
thrive/ 

 

https://www.gov.uk/government/publications/mental-
health-and-wellbeing-provision-in-schools 

1 

https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://www.thriveapproach.com/about-thrive/impact-of-thrive/
https://www.thriveapproach.com/about-thrive/impact-of-thrive/
https://www.gov.uk/government/publications/mental-health-and-wellbeing-provision-in-schools
https://www.gov.uk/government/publications/mental-health-and-wellbeing-provision-in-schools
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teaching 
assistant 
providing 
support to 
children 
with SEMH 
needs. 

 

Lunchtime 
club led by 
teaching 
assistants 
provided to 
support 
children 
socially 
who 
struggle 
with SEMH 
needs. 

Helping children to learn to have positive relationships 
with their peers impacts positively on overall life 
chances: 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/social-and-emotional-
learning 
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A 
responsive 
fund is 
available 
to support 
all pupil 
premium 
children to 
have the 
correct 
uniform, 
access 
extra-
curricular 
clubs, and 
go on 
school 
trips 

Soft skills learnt in such settings support children to 
achieve more highly later in life, and to gain academic 
qualifications: 

 

https://www.gov.uk/government/publications/extra-
curricular-activities-soft-skills-and-social-mobility 
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Total budgeted cost: £59,267.65 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.gov.uk/government/publications/extra-curricular-activities-soft-skills-and-social-mobility
https://www.gov.uk/government/publications/extra-curricular-activities-soft-skills-and-social-mobility
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

At the heart of our pupil premium response last year was the need to respond to the 

effects of the COVID-19 pandemic, both to meet children’s emotional needs, and 

support them to catch up academically.  This continues to be the case moving 

forwards.  Progress was made against individual outcomes as follows: 

Outcome 1 – ‘Pupil premium children with additional/more complex needs receive 

appropriate intervention and support matched to their needs, including those with 

SEMH needs’ 

A significant level of SEND intervention was provided to children who were both pupil 

premium and on the SEND register in 2020/2021.  This has included THRIVE sessions, 

reading/phonics interventions, motor skills interventions, Speech and Language Link 

interventions, and other.  In addition, different agencies such as SALT and educational 

psychology have been involved as needed, and Early Helps have been used to support 

families further.  

It is difficult to talk about statistical evidence of progress, given the very small numbers 

of children that fit the above criteria.  However, all SEND children have been given 

strong support, and made progress against their IEP targets.  The school has a better 

understanding of the needs of individuals, thanks to external support, and tools such as 

THRIVE profiling.   

Outcome 2 – ‘To close the gap between performance in writing with other core 

subjects’ 

Internal assessments show that performance in writing is increasingly in line with other 

subjects, although there is a lot of variety in this between different year groups, 

reflecting the complexity of children with pupil premium and SEND, and the small 

numbers of pupil premium in some classes.  However, analysis of progress in writing 

shows that pupil premium pupils are making equal, and in some cases greater, 

progress than their non-pupil premium peers.  This suggests that the gap is closing. 

Outcome 3 – ‘To close the gap between performance in maths with other core subjects’ 

Internal assessments show that performance in maths is now broadly in line with other 

subjects, and the gap between pupil premium pupils and their peers has closed.  There 
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are still fewer pupil premium children achieving greater depth in maths, but the trend is 

upwards.   

Outcome 4 – ‘Pupil premium children with below age-expected communication skills 

receive appropriate intervention and support to match their needs’ 

All pupil premium children are now screened for language difficulties annually, meaning 

that any needs are quickly identified.  Pupil premium pupils with language needs 

received timely intervention, and analysis of this shows that they all met the targets of 

the intervention, and made good progress.  Re-screening in the new academic year 

has shown that a number of these pupils no longer meet the threshold for intervention, 

showing that it is effective. 

Outcome 5 – ‘To close the gap in achievement at the highest levels between pupil 

premium children and the general school population’ 

Although there remains a gap between the percentage of pupil premium children 

working at greater depth, and the percentage of non-pupil premium children at greater 

depth, the gap is now less than 10% in reading and writing, and 13% in maths.  This 

shows that the gap is closing, and should continue to do so if accelerated progress 

continues. 

Outcome 6 – ‘Pupil premium children will make a successful return to school; their 

mental health and wellbeing is supported so that they can make good progress across 

the year’ 

THRIVE support has been used as needed to support individual pupil premium children 

showing mental health needs, to good effect.  Whole school approaches to wellbeing, 

such as increased mindfulness, have supported children well, and the children are 

settled, and enjoying learning.   

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Third Space Learning Third Space Learning 
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Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

All children were screened for language 
difficulties.  Individual children received 
subject specific intervention. 

What was the impact of that spending on 
service pupil premium eligible pupils? 

Underlying language needs were 
identified, and intervention helped to 
improve academic performance.   
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Further information (optional) 

 

 


